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Abstract: Most students of color that attend predominantly white institutions (PWI) are usually             

from urban neighborhoods or under-represented neighborhoods on these campuses. (Primm,          

2019). Students of color must also come to terms with the feeling of not belonging on top of the                   

rigorous course load. Having students that come from similar backgrounds can help other             

students of color feel more supported, but in what ways do these colleges reach out to those                 

students, and provide them with on-campus resources? Diversity, which one assumes is the goal              

of these PWI, can be measured in multiple ways. Conventional measurements are convenient:             

determine the percentage of Black and Latinx students at these colleges compared to the college               

population. Understanding that conventional measurements are an easy way to measure           

diversity, yet, also highlights the fact that numbers do not tell you the full story. An important                 

aspect involves the question of inclusion. Inclusion, while they may be closely related, is a               

separate concept from diversity. Inclusion in academia is when all individuals are treated fairly              

and with respect, have equal access to opportunities and resources, and thoughts and ideas are               

valued inside and outside the classroom. In their attempt to recruit under-represented minorities             

these colleges provide good financial aid packages, as well as partnering with college access              

programs like Posse and Questbridge. Yet, the question of what happens when the students get               

on-campus remains largely unanswered. Do they feel like they are included? Do they feel safe on                

campus? These are key questions to ask when assessing inclusion. The “conventional            

measurement” of diversity can be accessed through existing data, typically collected by the             

college. The expected results of this project would be that each year these colleges tend to get                 

better at admitting more Black and Latinx students through their partnerships with college access              

programs. The presence of affinity groups on campus such as the Black Students Union and               

Latinx Students Union can extend diversity to inclusion. Inclusive spaces provide minority            

students the opportunity to be surrounded by people who look like them and who can relate to                 

them.  
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Introduction: This project is about the number of Black and Latinx students across the              

Claremont Colleges, how diverse each incoming class is and the role of inclusion or inclusive               

spaces play in the increase or decrease in these numbers. The motivations behind this project are                

the fact that Black and Latinx students may not apply to these top tier universities because of the                  

fear of not belonging. The reason this project does not focus on all students of color is that all                   

students of color do not have similar enough problems when applying to these schools, therefore,               

the results will not be the same turning this into a two-fold experiment. For example, according                

to (Jaschik, 2019) inclusion for an Asian-American student will be different compared to a Black               

or Latinx student because PWI tends to accept more Asian students than Black or Latinx               

students. The ratio for under-resourced Asian-American students is less compared to Black and             

Latinx students, which is supported by conventional measurements. It is important to have all              

types of students from diverse backgrounds at these colleges because these specific racial groups              

need to be represented.  

 

Representation for students of color will foster cultural and social change among the college and               

students, promote cultural and religious knowledge which will strengthen communities in the            

college and post-graduation in the workplace. It seems as if most colleges agree with the               

previous statement since many have partnered with college access programs for low-income            

students of color and have their own unique fly-in programs for under-resourced students. The              

sociological research questions that are being answered are the following: Have these colleges             

made these spaces inclusive for their “diverse” student population? What can students of color              

bring to our campuses that non-students of color cannot? Is there a specific racial quota these                

colleges have set for students of color and do they tend to go over that racial quota? The                  

hypothesis would be by recruiting and accepting more Black and Latinx students would change              

the culture of the campus. Making these campuses more diverse and bringing in another              

perspective to classrooms, to professors, and to the college in general which will, in the long run,                 

change the way the colleges socialize. The inclusion aspect would be more subjective to the               
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specific student, the hypothesis would be that these colleges have attempted to make these spaces               

more inclusive which will make these students more successful. Of course, a sociologist would              

expect that these institutions understand the disadvantages that many Black and Latinx have on a               

socio-economic level, which is why these institutions understand that having students of color is              

important to the culture of the school and creating these resources such as affinity groups will                

ultimately make them feel more at “home” on campus. When you have a group of people that                 

come from similar backgrounds and they come together to educate others on their issues and               

how their differences will not divide, but instead, bring the campus together. A specific theory               

may be that these students may not feel comfortable going to these colleges, because they are                

predominantly white institutions and some students may have a bad schema of white people and               

mentally and emotionally (Primm, 2019) not equipped to deal with the possibility of being              

discriminated against or treated unfairly, which is why the rate of these students at these               

campuses may be so low. Drawing from the previous statement, imposter syndrome plays a role               

as well. Imposter Syndrome is the inability to believe that one's success is the result of their                 

efforts or skills. Students who experience Imposter Syndrome tend to feel isolated, and the              

feeling of not belonging despite their evident success. Black and Latinx students tend to have               

increased anxiety and feelings of not belonging more than any other population at these              

institutions. (Henderson, 2017).  

 

Sociological Theories & Concepts  

The concepts that my project resonates with the most would be the Intersectionality, Ethnicity,              

and Gender and life scripts, and the theory in sociology of education. The theory that my project                 

resonates with the most would be Labeling theory. This project focuses on minority students in               

top-ranked universities across the nation. I am trying to understand how dedicated PWI really are               

at recruiting Black and Latinx and making them feel included on their campuses. The aim of this                 

project would be conducting interviews at five PWI, in this case, I will be conducting my                

interviews across the Claremont colleges asking them a series of questions that relate back to               

diversity and inclusion. The method of my project would be conducting semi-structured            

interviews, having questions already prepared and having 1-2 questions that will allow the             
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participants to elaborate more on their personal feelings and thoughts. There is no doubt that race                

interacts with other social identities to shape bias, especially in education. This project is              

important because as the human race, we need to understand the disadvantages that these              

students of color who come from under-resourced schools have. According to Julia Issacs,             

(2012), children who live in poverty go into kindergarten only knowing 1/8th of the vocabulary               

that children in wealthier communities were exposed to! This is because the majority of schools               

that are located in cities that are not wealthy typically lack resources such as, books, technology,                

test prep, etc. I believe that the odds are always against students who are low-income or students                 

that grow up in under-resourced communities. Many people think that race plays the largest role               

in inequitable education, but economic status is what evokes the greatest disadvantages and gaps.              

Students in wealthier communities are part of educational systems that are already equipped with              

the proper books, technology, test prep, and after school programming. The motivation for this              

project was to show the social and academic mobility that results from having students of color                

at these institutions. The research question I am trying to answer is Have these colleges made                

these spaces inclusive for their “diverse” student population?  

 

Diversity can be measured in numbers, while inclusivity is something that is more             

subjective. It is the institution’s job to ensure that these students feel welcomed and provide them                

with resources that will enhance their academic experience. In reference to Labeling theory,             

which is simply a common belief or attitude that a certain group of people has based on what                  

society has influenced them to believe. Minority students do not even apply for some of these top                 

universities because society has pushed them to believe that they do not belong there or that they                 

are not capable of excelling on the same level, or even better than their white peers. This theory                  

resonates because this is one reason why diversity is a problem, minority students tend to not                

even apply to these institutions because of the image society has forced upon them, they               

metabolize this and eventually believe it. Ultimately, life scripts that have to do with one’s               

upbringing and their family history play a role in the outcome of the child’s success related back                 

to the class and my project because a first-generation student is more likely to experience               

imposter syndrome.  
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While conducting this research I analysed many qualitative research studies done within the             

sociology of education. The literature taught me a few things about conducting interviews and              

the right questions to ask. I was able to interview some students and the general findings from                 

my fieldnotes and my interviews was that these students do feel included for the most part. What                 

I found to be the most interesting was that both the Office of Black Student Affairs (OBSA) and                  

the Chicano-Latinx Student Affairs (CLSA) both share the same problem. The problem both of              

these offices face is that the students feel as if, they only focus on one layer of identity. I found                    

that African-American students feel as though OBSA focuses on the Black-American           

experience, and does not include or address other layers of Blackness, for students who identify               

as Afro-Latinx, African, Carribean and etc. Failure to address this ultimately makes the students              

who are not Black-American feel excluded. Likewise, Latinx students feel as though CLSA             

focuses on the Mexican identity of being Latinx and would like for CLSA to drop the “C” which                  

stands for Chicano, which is a person of Mexican origin. Latinx students feel that CLSA needs to                 

be inclusive towards students who are not Mexican, and be more inclusive for students that               

identify as Afro-Latinx, Central American, and etc.  

 

Nevertheless, Black and Latinx students shared with me their experience within the affinity             

groups across the Claremont Colleges. When asked about affinity groups, students talked about             

the Black Student Union (BSU) and the Latinx Student Union (LSU) and how these students               

took sanctuary in the spaces. Black students told me their experiences and how events and               

meetings made them feel at home, and it made them feel included. When writing my field notes                 

at Pitzer’s College Black Student Union the conversations were very intimate. The students             

talked about a lot of different topics, from on-campus issues to which party they were going to                 

that weekend.  

 

After evaluating my field notes one thing I noticed was the fact the Black students would always                 

stay once the Executive Board would end the meetings. Most, if not all the students would stay                 
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and catch up with each other having individual conversations, giving hugs, or even greeting each               

other if they never met. The community inside of the Black Student Union at Pitzer College                

made me realize that students did consider this space a true safe space, and those conversations                

they had in the room, were conversations that were long overdue for some of them. It seems as                  

if the space fostered a community, a community that transformed into a home, and a home that                 

made the students feel secure to talk about things they did not know other students were feeling                 

as well.  

 

Throughout this paper, I would like for my readers to understand my positionality in my               

research. I am a first-generation college student, studying sociology and psychology at Pitzer             

College. I am intrigued by the sociology of education, and an advocate for equal opportunity               

education. This project attempts to identify, analyze, and evaluate the Claremont Colleges on a              

diverse and inclusive level. Understanding that we all must work together in order to eradicate               

inequalities and inequities in education this project is essential.  

 

In adding on to the literature that has already been gathered, I plan to use my study to make a                    

litany, a litany for students of color, queer studnts, first-generation students, low-income            

students. This project is a litany for top-tier universities that recruit Black, Brown, Queer              

students to be more inclusive towards these students and to address their indivudal issues. In this                

paper, I will first dive into the literature of my topic, which adds context to educational                

inequality. Later in this paper, I will go into my methodology of conducting this study, and how I                  

went about scheduling, asking about interviews, conducting fieldnotes, and observations I           

gathered. I will then go into detail about the data I was able to get while conducting this project,                   

giving insight on the type of students I interviewed, the locations I conducted field notes, and the                 

type of responses that I gathered from all of this. Following my data, I plan to do a critical race                    

analysis of educational/institutional inclusivity with the data that I was able to gather when doing               

this project and after that i plan to discuss all that I have learned and new findings of my project,                    

and adding on how my specific project can add on to the literature of the sociology of education.                  
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Lastly, I will include the raw data for my interview and transcriptions of 3 them, along with my                  

fieldnotes.  

 

Literature Review:  

According to Annelle Primm, (2019), if a Black college student experiences           

cyberbullying and racial slurs over a period of time without the knowledge and resources on how                

to deal with this, they will self-isolate. This can result in depression and failure at the course                 

level. The article provides readers an insight into what students of color have to deal with while                 

attending predominantly white institutions (PWI), explaining how they contend with a higher            

amount of emotional stress in their first year, compared to other student populations. While some               

colleges have gotten better at increasing their admittance of students of color, many struggle to               

keep retention rates high for those students, which brings us to the point of inclusivity.               

Inclusivity in the terms of a sense of belonging and feeling safe and comfortable at an institution.                 

Inclusivity can come to life in different ways, whether it be through affinity groups or resources                

for specific minority students. For students of color, the language of the academe (administrators              

and professors) can be triggering, making it important to create spaces and/or programs             

specifically designed with their needs in mind. Furthermore, such programs may need to             

consider varying means with which to accommodate students of color --what makes one student              

feel welcomed and included on campus may be different for another. This research seeks to               

demonstrate the evolution of such admitted inclusive spaces and programs at PWIs.  

Frankenberg et al. 2019 study appraising the effects of the landmark US Supreme Court              

decision on Brown Vs. The Board of Education found that many high schools are still incredibly                

segregated, and may have become increasingly so in the last few decades (Frankenberg, 2019).              

This means that many students of color are completing high school at majority minority              

institutions and finding themselves entering PWI at the college level, where they are minorities              

in every sense of the word. This can be a very difficult transition for students of color . Being in a                    

PWI environment can therefore be isolating and may be even intimidating for students of color.               

Students of color in those situations may question their right to be on these campuses, and                

struggle to find their own sense of legitimacy. For many people, building a community or finding                
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a community in these spaces can mitigate such feelings of isolation, and self doubt. Communities               

offer shared life experiences particularly when it is composed of people from similar             

backgrounds, producing a sense of family. This becomes central to having a good college              

experience for students of color. The existence of affinity groups and access to mental health               

services are key. An objective of this study is to demonstrate the emotional and social advantages                

of the creation of successful programs and spaces that enhance the college experience and              

academic outcomes of students of color. In this study I will demonstrate how the use of affinity                 

groups and mental health service make students feel included and more successful. My research              

will demonstrate the emotional and social advantages students of color will have when they              

make their home among strangers.  

One would assume that over the course of 35 years Black and Latinx students are more                 

represented at top universities/colleges. Evidence gathered from these top universities over the            

course of 35 years has proven that this is not the case; instead, it has been increasing and                  

decreasing year by year with no steady exponential growth. In majority Black and Latinx high               

schools, students are more likely to have teachers that are inexperienced, there are no advanced               

classes, and there are overall fewer resources (Ashkenas, 2017). While Figure 1. can be viewed               

by many as demonstrating an increase in diversity at PWI (at least by conventional measures)               

over the course of 35 years, it can also be seen as proof of the lack of diversity (see Hamilton                    

College which is still 71% white in 2015). But what does increasing diversity even mean? This                

research will attempt to uncover student individual definitions of diversity and how it could be               

extended to inclusion.  

11 



        JENKINS  

Asian Americans who attend these prestigious colleges are graduating at rates above            

those of all other racial and ethnic groups (Jaschik, 2019). By removing the consideration of               

race, Asian-Americans will prosper, this is why I will not be discussing Asian-American students              

and their diversity and inclusion at these top colleges because their particular issues are far more                

different than Black and Latinx students.  
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According to the Journal of Blacks in Higher Education annual survey in 2017, schools              

like Claremont Mckenna, Middlebury, Macalester, and Hamilton had significant gains in Black            

first-year students in 2017 compared to 2016 (JBHE, 2017). In Figure 2 in 2016 CMC had 22                 

Black first-year students and in 2017 they had 32, which was a 45.5% change in a year, shown in                   

Figure 2. Likewise, Macalaster had 30 Black first-years in 2016 compared to 2017 where they               

had 45, which was a 50% increase. Statistically, when reading this data it seems as if these                 

schools are committed to being more diverse, however, when you look at schools like Mount               

Holyoke in 2016 they had 46 Black first-years while in 2017 they only had 25 which was almost                  

a 50% decline. One could assume that these colleges that have a significant gain in their black                 

first-year made sure that the Black students would feel more at home, and made them feel as if                  

they would feel included at the school. This data is not showing how many Black students they                 

admitted but it is showing how many actually decided to attend these colleges. CMC,              

Middlebury, Hamilton, and Macalester all show significant gains in the number of black             

first-years they had in their incoming class that year which likely means something that these               

colleges provided made the student feel comfortable by attending their school, which can lead to               

their feeling of belonging and inclusion! Through my study I would like to understand students'               

individual perspectives and what exactly did these colleges provide to them that helped them              

solidify their decision to attend their institution.  

 

Additionally, the JBHE (2017) indicated that first-year enrollment of Black students           

across several high-ranked liberal arts colleges for the fall of 2017. In Figure 3 you can see that                  

across most of these colleges that the Black acceptance rate tends to be higher than the overall                 

acceptance rate of these colleges. Harvey Mudd College, for example, the overall acceptance rate              

is 15.4, while the Black acceptance rate 35.3 which statistically means that Black students              

applying to Harvey Mudd have a 50% more chance of getting in compared to other students.                

Drawing from the statements in my abstract and introduction it is quite evident that these               

colleges are committed to making their colleges more diverse, Mudd in particular since Black              

students only make up 4% of their student population. 

13 



        JENKINS  

 

 

Throughout my research I would like to uncover the inclusion aspect. How does a school like                

Harvey Mudd, where Black students have a higher chance of getting in, only have 6% of Black                 

students that make up their student body? Does Harvey Mudd and these other campuses with a                

low Black student population provide their Black students with resources? Do the students see              

affinity at their campuses? This is a key question, because if students see others that look like                 

them or have similar identities as them then the students are more prone to view the college as an                   

academic home opposed to feeling alone. It is quite evident that these colleges are dedicated to                

being diverse, however without resources and places for these students to feel at “home” then it                

is a threat to their mental and emotional health.  

According to Mary Danowitz & Frank Tuitt, (2011), in order to enact inclusion inside of               

a classroom would be by incorporating the praxis of engaged and critical pedagogy. Danowitz              

and Tuitt (2011) gave the students assignments that directly addressed various kinds of racism,              
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sexism, and inequalities. This then, provided students to realize that their certain lived             

experiences could advance and promote the learning and understanding of oppression and            

discrimiation. This ultimately made students feel more comfortable and included to know that             

their stories are valued inside of the classroom, and that their stories can in fact, enhance the                 

learning of new materials which can be applied in order to address broader social issues in the                 

world. Understanding that the use of critical/engaged pedagogy will influence students to think             

more critical about their own racism, sexism and work to address them. The bigger picture of this                 

article was that education should be a practice of freedom, not oppression. By students and               

Teachers working together in a classroom in order to foster a diverse, multicultural classroom              

environment that will in the long run promote inclusivity. The Claremont Colleges pride             

themselves on having classrooms that promote diversity, so when conducting my research I             

would like to interview students learning about their experience inside of the classroom, to see if                

they truly feel like they are being included.  

According to Julia Isaacs (2012), Children that come from low-income families start            

school at a disadvantage in terms of their skills, behavior, and health. Shown in figure 4 below                 

there is a huge gap between poor and near-poor students’ readiness compared to students who               

come from moderate or high-income families.  

Relating this back to my previous statement socio-economic status is one of the vital              

reasons Black and Latinx students are at a disadvantage in schools which starts in elementary               

school. This can be tied to why many Black and Latinx students experience imposter syndrome.               

According to Doctor Dawn Henderson, (2017) Individuals develop schemas about themselves in            
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relation to their social system and self-schemas. For example, if a Black student grows up               

hearing that other black students statistically perform lower on standardized-tests they may            

subconsciously believe this, which will, in fact, cause them to score lower than their peers. It is                 

not because that statement is true, it is because students will eventually believe it and question                

their ability. Through conducting my research I would like to hear their feedback and get a better                 

understanding of how much of a role does social location, and social capital play a role in their                  

academic success throughout their educational career.  

According to Ochoa and Pineda (2008), professors must deconstruct power, privilege,           

and silence in the classroom in order for marginalized students to feel included. Ochoa and               

Pineda say the use of critical pedagogy is important because it fosters a safe and inclusive                

learning environment for marginalized students, specifically Black and Latinx students. Ochoa           

and Pineda elaborate on how Traditional classrooms and pedagogies in America limit student             

participation and tend to disregard personal experiences and the significance of one’s social             

location, which plays a vital role in learning. Typically, those who are white and come from                

wealthy environments usually went to schools that offered more resources and higher-level            

classes that marginalized students may not have access to.  

The mission of critical pedagogy is to create equal opportunity learning inside the             

classroom, where students are able to openly participate and relate the knowledge they are              

gaining to their lives, which will enrich their understanding of the material. According to Ochoa               

and Pineda, student-centered spaces, free-writes, actively addressing classroom dynamics, and          

being aware of the social location of others need to be considered for an inclusive, multicultural                

classroom. Additionally, allowing students to voice their experiences, personal stories, and           

being aware of the ways that power, privilege, and exclusion in society can be reproduced in the                 

learning environment all need to be considered for an inclusive, multicultural classroom!  

Lastly, Ochoa and Pineda talk about challenging the western domination inside of            

classrooms and naming the assimilationist imperative and unequal ways of communicating.           

Ochoa and Pineda say that through their research some Latina/o immigrants confessed their fear              

of not speaking English properly or well enough to communicate their ideas which causes them               

to be silent in the classroom. Additionally in their research, some of the Black students confessed                
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that they find themselves being critical of those (especially of those of their gender and race)                

who do not carry themselves the same way they do. I hope that my research will add on to Ochoa                    

and Pineda’s research by actually interviewing these students and hearing their thoughts about             

critical pedagogy and if it has affected their learning at the Claremont Colleges.  

In Teaching to Transgress bell hooks (1994) argues that in order for marginalized            1

students of color to feel comfortable at an institution and inside of the classroom, it must start                 

with the professor. hooks talk about how traditionally education was taught as a norm of               

experience and encouraged students to believe that this experience was universal which he             

described as a false reality especially for non-white students. hooks believe that we should              

encourage students to give up old ways of thinking and make them think more critically resulting                

in a better learning environment. hooks not only talks about why critical pedagogy is important               

for students but elaborates on its importance for professors globally as well. hooks argues that it                

is important for professors to follow a critical pedagogy in order to become a better educator and                 

being able to teach well in a setting of diversity. Additionally, hooks talk about how it is                 

imperative for professors to intervene when they see a student starting to become a “native               

informant”. I would like to understand how common it is for students here across the 5C’s to feel                  

like a native informant inside of the classroom, how they feel about it, and how their professor                 

can improve their pedagogy in order to foster a multicultural classroom.  

In Subtractive Schooling, Valenzuela (1999) discusses the politics of caring and           

US-Mexican Youth. Specifically, in chapter 3, Valenzuela conducted qualitative research          

interviewing students, and asking them about how they feel inside and outside of class              

specifically, how their teacher affects how they feel. Valenzuela recalls one of the interactions              

they remember while being inside of a classroom where the teacher was very demeaning towards               

the students and says “The main problem with these kids is their attitude...Look at them, they’re                

not going anywhere.” Valenzuela says in the classroom there were only Black and Brown              

students, this teacher is dehumanizing their students and making them feel excluded by             

essentially telling them that they will never be anything in life. In Chapter 3, Valenzuela talks                

about how a caring teacher can improve the learning inside the classroom and boost the               

1 The Author preference is that their last name and first name be lowercase.  
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self-esteem of the students. At a young age, Black and Brown students learn that the key to a                  

better life is through education however the colored and the poor are locked out of this ideology.                 

My research will demonstrate how student-teacher relationships directly impact the learning           

environment in college classrooms, specifically on a PWI campus where most students are             

usually white inside of the classroom.  

When discussing theory and research in the sociology of education Sandovnik (2011)            

discussed the functionalist theory and related it back to education. Sandovnik discussed the rise              

of the sociology of education. Durkheim was the first sociologist to apply sociological theory to               

education, adding more on the functionalist theory, functionalists believe that education reform is             

supposed to create structures, programs, and curricula that encourage social unity and inclusion             

for all students regardless of their social location. On the other hand, George Herbert Mead and                

Charles Horton Cooley examined the ways in which an individual is related to society through               

ongoing social interactions, thus saying that the social self is an active product of human agency                

and not their social structure. When conducting my research I will keep in mind these theories                

when I am reading more literature on the sociology of education and see if any of my interviews                  

favor one type of theory.  

When professors are working with students of color, they must keep in mind the trauma               

that a lot of these students may have endured whether in their lifetime or historically. Cariaga                

(2018) who is an educational sociologist and a teacher created a class where she conducted               

interviews, field notes, and taught a 10-week curriculum unit called Young Women Rise (YWR).              

Cariaga talks about her previous research in disenfranchised schools where teachers would            

design certain lesson plans just to weed out students who do not know the material yet, which are                  

typically marginalized students. Cariaga’s educational framework integrated critical pedagogy         

with women of color feminist epistemology (hooks 2015; Lorde 2012) in order to understand her               

students better and help them feel included by integrating a praxis of self-love, where students               

embrace their emotions, desires, wounds and etc. Cariaga interviewed Chelsea, a Black            

female-identifying student and found it very hard to get her to open up. Chelsea did not feel                 

comfortable at her school and did not think that it was a safe environment for Black students in                  

general.  
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Cariaga conducted many interviews with Chelsea and engaged with her around the topic             

of pain. Cariaga discusses how in education, Black and Brown students have been pushed out of                

universities because there is no support, nor resources available for them, Caraiaga tries her best               

to make her classroom inclusive and acknowledges the hardships that Black women have been              

through, she says “I have to remember the incredible amount of energy it takes for a Black young                  

woman to open herself in spaces that have historically dehumanized them in various ways.”              

Cariaga understands that Black students, specifically Black women have been treated unequally            

in institutions which is why when she conducted her research, she made sure she did not make                 

Chelsea feel less than. When conducting my interviews I would like to know if some students                

had these types of classes at their college or high school and if they did would it help them feel                    

more included? Does having these uncomfortable conversations around race and trauma really            

make a student feel more included or does it make them feel even more excluded just for the                  

simple fact that it may have been addressed so many times and there still has been no change.  

The structures of schooling Coleman et al. (2011) talks about the equality of the              

educational opportunity and the segregation of students, Colman says that Among minority            

groups, Negros are by far the most segregated. Coleman says that more than 65 percent of all                 

Negro pupils in the first grade attend schools that are between 90 and 100 percent Negro. Negro                 

have less access to physics, chemistry, and language laboratories, also there are fewer books for               

Negro students, all of these are examples of inequity in communities and inequality in education.               

Coleman also talks about the educational gap starting at such a young age and how Black and                 

Brown students tend to have a disadvantage when they start school compared to their white               

counterparts. I hope to uncover the question: would a student who was surrounded by Black               

students their entire educational career ever feel comfortable being at a PWI no matter how many                

resources they may offer them? This is the type of question I want to be able to answer after I                    

conduct my interviews because even if a college is trying their best to make a student feel                 

included is there a way a student could ever feel as included as they did when they were younger                   

and surrounded by only other Black and/or Brown students.  
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According to Semeuls (2016), inequity between wealthier and poorer districts influence schools            

and education. In the article, Semeuls provides an example of a wealthy town in Connecticut               

known as Darien. Schools in Darien have access to resources such as school psychologists,              

personal laptops, and up-to-date textbooks; students in neighborhoods that are less wealthy may             

not have access to such resources. This shows both inequality in the school’s system and inequity                

in neighborhoods across the state educational system. Additionally, Semuels highlights that the            

United States is the only county that allows economies of local areas to determine the quality of                 

local schools. The insight Semuels adds to our understanding is that studies show that when               

courts order public schools to spend more money on students that come from low-income              

backgrounds, those students begin to do better in school, which gives us an insight into the                

correlation between funding and academic mobility.  

According to Ariana De La Fuente and Marissa Navarro (2020) discusses how Black and              

Latinx students still experience inequities during college and after they receive their degree. The              

article discusses how even after graduating Black and Latinx students still have trouble finding              

jobs and the median income gap still proves the inequity within racial groups. In the figure 5 we                  

see that even after graduation the median income for a Black graduate a year after graduating                

would be 36,000 compared to a white graduate that would be making 40,000 after graduating.               

The statistics posted in this article show that race still plays a pivotal role in and out of college.  
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Methods: 

Throughout this qualitative research methods course, I was able to use different methodologies to              

ensure a successful and smooth project. When conducting my interviews I used the methods              

from the book Learning From Strangers (Weiss, Chapters 4 and 5). Learning From Strangers              

taught me four main things when conducting my interviews, one was to make sure that my                

participants were aware that my project would not cause any psychological or physical harm.              

Secondly, I engaged in effective communication by letting my participant know that I will be               

recording them, and I had to obtain informed consent from then. Then, I gave my participants the                 

opportunity to ask me any questions they may have had prior to starting the interview to ensure                 

comfortability. Lastly, I made sure to establish a natural interview flow by reading social cues               

and body language of my participant to recognize where I should start with my questions.  

 

Following those four steps were essential to my interview because it allowed me to be               

comfortable and my participant. After this, I made sure to ask follow up questions to fill in small                  

details that my respondent would leave out. I would ask them questions like “Can you tell me                 

what happened there?” This helped me fill in some information that may have been small, yet                

helped me understand their story and what they were saying. Additionally, I made sure to               

“extend” questions, as I learned in Learning From Strangers. When I felt like my participant was                

holding some information back, or told me a story that was confusing I would ask them                

questions like “What happened next?” or “How/When did that start?” These questions were             

essential because it helped me get more information and a better understanding of their feelings               

and the story they were telling me. Another method I used was asking them about their feelings                 

after they told the story, By understanding how they felt, it gave me a clear answer as to how                   

they felt so I would not have to misinterpret any of the information they were providing me.                 

Another key method to my research pertaining to my interviews would be picking up on               

markers. When one of my participants would tell me a story, I would ask more follow-up                

questions, and probe them for more information about the outcomes of some of the things they                

had told me.  
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Pertaining to how I selected my respondents, I reached out to the OBSA and CLSA offices and                 

made a Facebook post. All of my respondents, of course, identified as Black and/or Latinx and                

were very open to sharing their experiences with me. I made sure that the participants knew that I                  

would be recording them and that my questions will not cause any harm to them, however, some                 

questions may make them think critically about their experience. My interviews made the             

interviewees reconstruct past events, talking about their thoughts, feelings, and meaning-making.           

With that being said, I did not conduct structured interviews because in order to answer my                

research question I wanted to hear personal stories from my participants, and I did not care to                 

compare their experiences with each other, instead I wanted to compare their experiences and              

understand how it relates back to my question. Every individual defines diversity and inclusion              

through their own experiences, beliefs, and morals. It would make no sense for me to ask all of                  

my participants the same questions, because they all have different experiences. As I stated              

earlier, in Learning From Others I was able to apply the knowledge I gathered from the reading                 

and applied it to my interviews. I would always ask follow-up questions and probe for more                

information from my participants and have actual conversations with them. Ensuring that my             

participants were comfortable was my number one priority. I feel as though if I would have                

conducted structured interviews, it would be dismissive to my participants' stories and not             

capture the full experiences and stories that they offered.  

 

After my first interview, I knew that I had to begin my interviews differently and to study more                   

qualitative studies in order to understand how to pick up on markers more. My first interview                

had been with Amanda Martin-Lawrence and it was transcribed. One thing I noticed was that I                

was very dismissive of my interviewee’s responses to my questions. In my second and third               

interviews, I made sure to acknowledge the stories and feelings of my participants. In The Joint                

Construction of Meaning reading it opened my eyes to the understanding that when conducting              

qualitative interviews, it is important for me to be concise and clear with my questions and not                 

ask multiple questions in one. This was a change that I made, which benefited me in getting                 

more, in-depth responses from my participants. Additionally, the method of word choice was             

very useful when conducting my interviews. Whenever I suspected that my respondent did not              
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understand my question I attempted to try asking it again with different words, not assuming that                

they knew what they meant. It is important when conducting qualitative research that interviews              

and respondents negotiate the meaning of a question, before the respondent answer because if              

not, then you may gather inaccurate information. Assuming that there is a shared meaning              

between the researcher and respondent will cause discourse and confusion.  

 

In The Joint Construction of Meaning, it touched on the fact of how respondents typically rely on                 

interviewer body language after answering a question. Respondents and Interviewers must work            

together in order for an interview to flow smoothly. Additionally, by understanding that I was               

conducting an interview on a specific affinity group that I was not knowledgeable of [Latinx] I                

made sure to listen and not interrupt. One conclusion that could be drawn from the research I                 

gathered was that there are no universal truths in ethnographic research because every society is               

different. All of this provided me the knowledge and understanding to conduct my interviews.  

When writing fieldnotes I had to first make sure that I acknowledged my position and decide                

whether I wanted to be a non-participant or a participant. My main goal when conducting field                

notes was to seek a deeper immersion in these students’ world and understand their experience               

through observations.  

 

Stated In Writing Ethnographic Fieldnotes (Emerson et. al) fieldnotes accounts rely on different             

lenses to interpret, frame, and represent descriptions of a location. When I conducted my              

fieldnotes in the Black Student Union at Pitzer College, I came into the room with the intention                 

of writing down everything I saw and heard. I used this method in order to stay as objective as                   

possible, I wrote down only things I heard and saw, not things I thought or assumed. This helped                  

me formulate my fieldnotes better and recall certain things I remembered. I did not formally type                

up my field notes until days later, this method also helped me stay as objective as possible since                  

the meeting was no longer fresh on my mind all I had were the notes I took and had to type my                      

field notes based off of that. When I conducted my fieldnotes I followed steps that were                

recommended by Emerson et. al. which were First to make sure to take note of my initial                 

impressions of the environment and the people in the space. Next, I made sure to focus on things                  
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that were significant to my research question, keeping in mind to not prejudge my own personal                

feelings. After moving past my personal feelings I made sure to focus my attention on things that                 

were explicitly stated that were important and wrote those things down.  

 

When Identifying key informants I kept in mind the advice from Emerson et al. in which they                 

stated in Chapter 3 that “An ethnographer should also depict the appearance of characters who               

are part of described scenes in order to contextualize actions and talk.” In my appendix it is                 

evident that when I identified key informants or specific people to focus on during my field notes                 

I would always describe what they had on, and what they said. This was key to my research                  

especially because during the BSU meetings it would seem like those who were on the Executive                

board had a lot to contribute and talked the most. I used these individuals as key informants                 

because the conversations they facilitated were critical to my research especially dealing with the              

inclusion aspect.  

 

I conducted two field visits to the Black Student Union, and I made sure to focus on routine                  

actions in the space, I did not write about why I thought these things happened, just that they did.                   

I gathered that as an ethnographer I should be entering the space without looking for something                

specific. Drawing from the foregoing statements above, I first conducted my field notes on              

paper. I used “Jottings'' to record details of emotional expressions and experiences, but did not               

analyze them. According to Emerson et al. Jottings are “A word or two written at the moment or                  

soon afterward…” and helps to “...jog memory later in the day when researchers attempt to               

recall the details of significant actions and to construct evocative descriptions of the scene.” This               

is the reason why I took many jottings during my field notes. Jottings helped me listen and                 

understand the conversations that were being presented while also not dedicating all of my              

attention to my notebook. Jottings allowed me to jot down mini-details that took place in the                

environment while also allowing me to be visual and see how people are reacting to what was                 

being said. As I stated I wrote fieldnotes in the Black Student Union at my home institution,                 

meaning that I was making notes about people I have close relationships with. I had to keep in                  

mind that just because I am writing notes about them that does not mean that I am exploiting                  
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them. One problem I had with the method of jotting was that I sometimes missed key                

interactions because as I was writing a new conversation would emerge. When conducting my              

observations I made sure to listen closely to conversations about race, race was always a topic at                 

these meetings whether it was a joke or an in-depth conversation about the things that happened                

on campus. Supporting this idea was Emerson Et. al chapter 3 which stated that “When               

ethnographers are describing a scene, the writer selects those details that most clearly and vividly               

create an image on the page; consequently, they succeed best in describing when they select               

details according to some purpose and from a definite point of view.” This explains my               

reasoning behind listening closely when conversations about race were posed. It seemed that             

these conversations always contributed to the diversity and inclusion aspect at these colleges.             

Not surprisingly, these conversations occurred during my interviews as well as I was able to               

observe the similarities between what people said as a group and what they said when they were                 

isolated with me during the interview. This helped me analyze the way people felt and the things                 

they said aloud in a group setting and then extend their feelings and stories by getting a better                  

understanding in the one-on-one meeting. Consequently, by using this methodology I learned            

from the readings in the class it helped me contextualize what my participants really felt, from                

their stories and responses to my questions.  

 
Due to COVID-19 my final interview was conducted via Zoom. I was really skeptical about               

interviewing via Zoom because I was accustomed to conducting interviews in person. After             

taking advice from the Skype reading (Sullivan, 2012). I was able to understand that video               

interviews were not that much different from in person interviews. “Because the researcher and              

interviewee are participating in an exchange relationship that is visible either through the use of               

video recording or one’s own eyes, gestures, shrugs, winks, smiles, frowns and verbal cues are               

all a visible part of the process allowing for… a successful interaction to take place” (Sullivan,                

56). With this knowledge and the method of video chatting I made sure that my participant                

camera was on and recorded the video and audio so when I went back I would be able to read                    

certain body language. This helped me be more successful with conducting video interviews due              

to me being able to actually go back, listen, and visually see my participant face/verbal cues                

when I asked certain questions which helped me understand how my questions evoked feelings.  
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Data:  

I conducted four interviews in total, all of which were unstructured qualitative interviews. All of               

my interviews were conducted in study rooms located in the Honnold Mudd Library to eliminate               

any extraneous variables and ensure complete comfortability for my participants. The names of             

the following people are pseudonyms -- I have interviewed Skylar, Jessica, Gabriella, and Myles.              

Pertaining to field visits because my research was done on the Claremont college campus I was                

able to conduct a small number of field visits, but the fieldnotes I did take were at the Black                   

Student Union at Pitzer College. I was not able to do any field notes at the CLSA office, OBSA                   

office, or the Latinx Student Union at Pitzer college.  

 

Jessica, a sociology major, identified as Jamaican-American. I interviewed her on February 18th             

2020 at 3:35PM. I asked Jessica in person if she was willing to do an interview with me. Before                   

me and Jessics started the interview I let her know that this interview will cause no harm to her                   

psychologically and/or physically and that the point of this interview was to encompass a story,               

her personal story. Jessica's interview lasted 91 minutes and provided me with information on              

her involvement on campus and how having different offices helped make her feel more              

comfortable/uncomfortable. Jessica also talked to me about how she enacted a motion for all              

professors to take a cultural awareness course, so they could foster a more inclusive classroom at                

her college. Jessica was successful in this and now all new professors have to take the cultural                 

awareness course to be cognizant of their pedagogy and the way they teach their classrooms.  

 

Skylar, a politics major, identified as Afro-Latina, Dominican to be specific. I interviewed             

Jessica on February 24th, 2020 at 10:38PM. Jessica started the interview telling me about her               

high-school experience and transition to higher education. Jessica recalls when she was emailed             

by both the CLSA and OBSA offices in regards to their mentorship programs. Skylar realized               

when she got on campus that both offices decided to plan their retreats on the same weekend,                 

which forced Skylar to pick a retreat. Skylar felt as if this forced her to pick an “identity” since                   

she identified as both Black and Latina. Additionally, Skylar talked to me about her experience               
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on campus with both the Black and Latinx students and how that played a role in her                 

comfortability on campus.  

 

Myles, an international relations major, identified as Black-American. I interviewed Myles on            

March 9th, 2020 at 7:43PM. Myles started the interview telling me how he started his education                

at an early age at an elementary school with predominantly Black students then went to a high                 

school with white students and other Black students that were considered upper-class. Myles             

talked about how as a Black male he assumed that all Black students were low-income.               

Additionally, Myles talked to me about his transition as a prospective student to now holding the                

position as a lead tour guide in the admissions office at his college. 

 

Gabriella, a politics major, identified as Latina. I interviewed Gabriella on April 26th at 1:17PM.               

I started the interview off by asking Gabriella about herself and understanding her involvement              

on campus. Gabriella said that she is very shy so she is not that active on campus, however she                   

usually feels more comfortable around her friends. When asked about affinity groups, I was              

surprised that Gabriella told me that she did not like to go to the Latinx Student Union space nor                   

the Chicano-Latinx space because she did not really feel comfortable. After that, I asked              

Gabriella about her experience at Pomona college. Gabriella told me that she feels as if Pomona                

is diverse, and that she participated in the fly-in program POP! [Perspectives on Pomona] which               

is a program that is targeted specifically for students from under-resourced, under-represented            

backgrounds with all expenses paid. However, Gabriella did say that even though Pomona is              

diverse, it is not inclusive.  

 

After conducting all of my interviews I did not compare any individuals experiences to each               

other because as I stated earlier in my paper that is not what my research is for. Instead, I                   

listening to each interview and pulled out key points that each person had about the diversity and                 

inclusion at the Claremont Colleges and decided to put all the key points together and by                

applying the critical race theory came up with institutional reforms that needs to be done in order                 

for Black and Latinx students to feel more included at Predominantly White Institutions. 
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Analysis:  

The analysis I engaged with for my research was descriptive and content analysis while applying               

the critical race theory (CRT). I decided to do descriptive and content analysis to find certain                

themes and similarities between the key points I gathered from my participants. With content              

analysis I looked at how each of my participants defined diversity and inclusion, and their               

answer on whether they felt the Claremont colleges were diverse and inclusive. The reason I               

used content analysis was because I was able to understand each experience and suggest certain               

changes that must be made at the Claremont Colleges in order for marginalized students to feel                

more safe and comfortable on their campus.  

 

Some themes that can be drawn from my research would be that even though institutions attempt                

to form certain programs and offices for a minority group to feel more included, the students                

typically do not feel included. Institutions must listen to student testimonies and ask students              

about their experiences and advise to make an office/space more inclusive and not assume. Each               

person defines inclusion differently however, there are always certain compromises that can be             

made to make more students feel included. One finding that really stood out to me was the fact                  

that Black and Latinx students did not feel included in spaces that they do not feel included at. If                   

students do not feel comfortable going to a space that is meant for their comfortability what does                 

that tell us? By applying the CRT, historically students of color have been locked out of these                 

institutions and the education system as a whole which is why in order for us to dismantle the                  

ideologies of “othering” we must aid students in feeling included in these certain programs on               

campus.  

 

Through my interviews, another finding was that Predominantly white institutions that offer            

fly-in programs are successful at recruiting Black and Brown students on to their campus. Each               

person I interviewed with participated in the fly-in program for their specific college. This is               

what makes these institutions diverse of course, but when applying the critical race theory and               

doing a critical race analysis of educational/institutional inclusivity my participants' stories           

highlight the institutional inequalities racialized groups and individuals experience every day on            
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campus. Institutions need to be aware that just by recruiting these students of color is not enough                 

to dismantle institutionalized racism, institutions must understand the importance of examining           

and discussing the systemic issues that shape how Black and Brown students experience the              

world in their everyday life and in predominantly white spaces! The real question that I must ask                 

when doing a critical race analysis is can an institution that was not built on inclusion ever be                  

inclusive. This is a question that I would like to answer later on when conducting more extensive                 

research on education and educational inclusivity for marginalized students of color.  

 

Pertaining to observations I have made, specifically at the Black Student Union at Pitzer College               

and at some parties, it seems as if the Black community specifically are very close at parties.                 

Whereas, most of the Black students form a big circle and party with each other while outside of                  

the circle are typically white people. In relation to what Myles said when I interviewed him                

parties do seem segregated. In the BSU at Pitzer the students talked about a similar situation                

where they felt like being Black on campus they had a “need” of being around other Black                 

students because they felt more comfortable. This was not surprising to me however, the Office               

of Black Students Affairs is the office that is for the Black students across the Claremont                

Colleges. When I did my interview and asked students about OBSA, they did not have any                

experience with it or did not like the office. Drawing from the foregoing statements in this paper,                 

there needs to be a reform in the Offices of Black Student Affairs and the Office of Chicano                  

Latinx Student Affairs because they are not serving the purpose they were built for. Black and                

Latinx students told me their testimonies of how these specific offices have not been inclusive               

towards the different layers of Black origin and Latinx origin. 

 

Ultimately, by conducting a critical race analysis on my findings and drawing from student              

personal testimonies there must be serious institutional reforms in order for Black and Brown              

students to feel included at the Claremont Colleges. Drawing from the CRT, we must also               

acknowledge that white students do not have to go through the same lived realities of students of                 

color specifically with inclusivity. The failure for those students to address certain issues in the               

classroom and on campus further perpetuate racial prejudice on campus!  
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Discussion:  

After identifying the certain findings and completing my research my answer was partially             

answered due to COVID-19. I was not able to conduct field notes at any of the closed spaces                  

Latinx students, so I was not able to include an extensive amount of research for those places. As                  

of now, I am able to suggest that institutions have not been doing a good job at extending                  

diversity to inclusion. From the personal testimonies, fieldnotes, and interviews the Claremont            

colleges work to do specifically with OBSA and CLSA, because students should not feel a sense                

of disillusionment in a space that is meant for them.  

 

My research filled a few knowledge gaps on the aspect of inclusion. Many studies have focused                

on the diversity of predominantly white institutions but not inclusion specifically. Through a             

critical race lens my research was able to fill the gap in understanding if students truly feel                 

included on campus and what needs to be done for them to feel included. Specifically, my                

research highlighted that even though some institutions attempt to make their campus more             

inclusive by building and providing spaces for Black and Brown students there is a sense of                

disillusionment with these spaces. Of course these spaces/offices can be worked on and made              

better; however, my research has proved that personal testimonies from students must be taken              

into consideration when these institutions attempt to renovate a space. If these spaces are truly               

for students then students voices should be the primary voice listened to instead of an institution                

assuming what makes a student feel included. My research also adds to the knowledge gaps of                

affinity groups, which is that these spaces are essential for students. From my field notes and                

interviews the students felt more included at their specific college affinity spaces and not the               

office of that affinity for example students felt comfortable at the Black Student Union but not at                 

the Office of Black Student Affairs.  

 

An additional knowledge gap/question my research raised was could an institution that was not              

built for inclusion ever truly be inclusive? Only after the institutional reforms that I suggested are                

made then we can research and study that question and come up with a possible suggestion or                 

answer. 
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